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Abstract:
The rapid integration of artificial intelligence in high-stakes language testing has driven a profound paradigm shift in education, shifting proficiency certification away from traditional "brick-and-mortar" centers toward automated, digital-first assessment environments. In the Vietnamese context, where securing an English certification is critical for global mobility and domestic university graduation, the local market has long been dominated by the high financial demands of the IELTS and TOEFL "Gold Standard." Recently, the Duolingo English Test (DET) has disrupted this landscape by offering an affordable, rapid alternative. The purpose of this study is to critically evaluate the systemic affordances and limitations of the DET within the Vietnamese socio-educational landscape, exploring whether automated testing platforms truly foster educational equity or merely prioritize technological convenience at the expense of linguistic validity.
Methodologically, this paper employs a critical test evaluation framework, synthesizing Bachman and Palmer’s (1996) model of test usefulness - specifically balancing reliability, validity, impact, and practicality - with Messick’s (1989) conceptualization of consequential validity. This theoretical lens is applied to a qualitative analysis of current DET test specifications, machine-learning scoring models (including GPT-4 integration), and localized case studies of institutional adoption in Vietnam, contrasting conservative policies with progressive pathways.
The key findings indicate a stark difference between the test’s practicality and its construct limitations. On one hand, the DET significantly reduces financial burdens and removes geographic barriers for disadvantaged students in rural areas. On the other hand, the study highlights critical shortcomings: construct under-representation due to "atomistic" micro-tasks that fail to measure sustained academic writing, a "production gap" impacting long-form discourse, and a potential lack of pedagogical transparency caused by its proprietary AI scoring model. Furthermore, rigid AI-driven proctoring may act as a blunt instrument that potentially creates false positives for cheating, while infrastructure dependencies could worsen the local digital divide.

This critique highlights an urgent need to cultivate AI literacy among TESOL educators so they can critically interpret automated results, decode algorithmic evaluation systems, and confidently guide students through digital formats. Furthermore, the local tutoring industry must pivot away from superficial test-prep shortcuts toward teaching authentic digital communication skills. Finally, the study calls on the Ministry of Education and Training (MOET) and institutional stakeholders to implement responsible, hybrid recognition frameworks and provide school-level infrastructure support, ensuring that emerging assessment technologies serve as secure, equitable gateways..
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1. Introduction
Created in 2011 by computer scientists Luis von Ahn and Severin Hacker, Duolingo is a free platform designed to support language learning through crowdsourcing. The platform aims to enhance vocabulary learning by incorporating game-based elements that make the process more engaging and motivating (Tiara et al., 2021). According to Nghi and Thang (2024), Duolingo is among the two most widely used language-learning applications by learners in public universities in Vietnam. In 2016, the Duolingo English Test (DET) was officially launched with the aim of providing an innovative online language assessment that is quick, reliable, and secure for users worldwide. In the Vietnamese context, English certification is often seen as crucial to both studying abroad and meeting domestic graduation requirements; hence, elevating the importance of these assessments. The local market has long been dominated by the "Gold Standard" of IELTS and TOEFL; however, the DET has rapidly gained popularity among local students due to its aggressive price point and digital-first convenience. 
This study offers a critical evaluation of the DET in Vietnam, arguing that while it improves accessibility and equity, it also presents challenges in terms of construct validity and the transparency of AI proctoring. It further questions whether the test genuinely measures communicative competence or prioritizes technological convenience at the expense of linguistic depth.
2.Literature Review 
2.1 Theoretical Framework 
Bachman and Palmer (1996) propose that for a test to be effective, it must carefully balance six qualities: reliability, construct validity, authenticity, interactiveness, impact, and practicality. While traditional, "brick-and-mortar" tests like IELTS and TOEFL are often valued for their robust construct validity, the Duolingo English Test (DET) is frequently recognized for its practicality, offering a rapid and affordable digital-first alternative.
Furthermore, Messick (1989) emphasized consequential validity, which evaluates the broader social consequences of test scores and their systemic impacts. From this perspective, test validity is not solely about statistical accuracy but also about the ethical and societal ramifications of the decisions made from test scores. In this view, a test is not fully valid if its deployment causes harmful social outcomes or reinforces existing inequalities. Within the Vietnamese socio-educational landscape, Messick’s framework is crucial for determining whether automated testing platforms genuinely foster educational equity by removing geographic and financial barriers, or if they merely prioritize technological convenience at the expense of true linguistic validity and fairness. 
2.2 Computer-Adaptive Testing (CAT) and AI Integration 
In a traditional assessment, high-ability students hit a "ceiling" because there are not enough difficult questions to measure their true limit, while low-ability students hit a "floor" because the questions are too difficult, leading to blind guessing. Computer-Adaptive Testing (CAT) solves this by matching question difficulty to the test-taker's estimated ability level in real-time. Weiss and Kingsbury (1984) consistently highlight that CAT significantly mitigates floor and ceiling effects, ensuring that high-ability students are sufficiently challenged while low-ability students are not overwhelmed. Importantly, the core characteristic of the DET is its advanced use of CAT and machine-learning scoring models, including recent GPT-4 integrations. The platform fully utilizes Item Response Theory (IRT) to adjust the difficulty of subsequent questions based on the accuracy of the test-taker's previous answers. This technological efficiency allows the DET to estimate a student’s proficiency in roughly 60 minutes, whereas traditional tests require hours.
2.3 Digital vs. Human-Led Assessment
The scholarly debate surrounding digital assessments often centers on communicative competence and pedagogical transparency. Traditionalists argue that the human-to-human interaction in the IELTS speaking module captures the nuances of "real" English far better than an AI interface. However, Isbell and Kremmel (2020) suggest that digital-first assessments offer a more integrated approach, measuring multiple sub-skills (such as listening and writing) simultaneously through short, intensive tasks. However, critical shortcomings arise when analyzing these models. The critique hinges on whether these "atomistic" micro-tasks truly reflect the holistic ability to succeed in an English-speaking academic environment, leading to construct under-representation.
2.4 Proctoring and Responsible AI (RAI)
The transition of high-stakes testing out of regulated test centers and into the home environment introduces significant concerns regarding test integrity and infrastructure dependencies. While human proctors are limited by fatigue and bias, AI-driven proctoring utilizes eye-tracking, keystroke analysis, and environmental audio monitoring to detect cheating. Dawson (2021) highlights an ongoing "arms race" where institutions continuously deploy updated remote proctoring technologies while students and developers invent sophisticated new methods to bypass them.
Moreover, recent literature focuses on the necessity of Responsible AI (RAI). Burstein (2026) highlighted the DET’s hybrid proctoring system, which combines algorithmic flagging with human oversight to mitigate cheating risks. However, in practice, rigid AI-driven proctoring has the potential to act as a blunt instrument, which may generate anxiety and potential false positives for cheating among test-takers. In resource-challenged contexts, these infrastructure dependencies worsen the local digital divide, proving that technology can simultaneously remove and create socio-economic barriers. 
Recent research by Naismith et al. (2025) has noted that the washback effect of the DET is distinct from IELTS. Since IELTS encourages a long-form study approach, the DET promotes a broader, more integrated focus on literacy and comprehension through its integrated subscores which necessitates a shift in local educational paradigms. To ensure these emerging assessment technologies serve as secure, equitable gateways rather than exclusionary barriers, there is an urgent need to cultivate AI literacy. The local tutoring industry must pivot away from superficial test-prep shortcuts toward teaching authentic digital communication skills, supported by responsible, hybrid recognition frameworks and school-level infrastructure investments from stakeholders like the Ministry of Education and Training (MOET).
2.5 Methodology and Selection Criteria
To systematically evaluate the systemic impact, validity, and equity of the DET within Vietnam, this study employed a qualitative document analysis grounded in a purposive sampling framework. Rather than seeking statistical generalization across all Vietnamese higher education institutions, purposive maximum variation sampling was selected to capture the full spectrum of policy responses toward AI-driven digital assessments across distinct university sectors.
2.5.1 Literature Search and Source Selection Protocol
To distinguish empirical evidence from theoretical interpretation, literature was retrieved through a structured search across Scopus, Web of Science, ERIC, and Google Scholar. The search utilized Boolean keyword combinations, including ("Duolingo English Test" OR "DET") AND ("construct validity" OR "remote proctoring" OR "consequential validity" OR "Vietnamese higher education"). The initial search yielded 231 results, from which 86 duplicate records were removed, leaving 145 unique records for preliminary screening. Titles, abstracts, and keywords were screened against initial relevance criteria, resulting in the exclusion of 67 records that were editorials, opinion pieces lacking methodological framing, or unrelated to standardized language assessment. 

The remaining 78 full-text articles were evaluated based on three inclusion parameters: relevance to DET construct validity and technical specifications (encompassing peer-reviewed empirical studies and official technical reports); contextual fit for evaluating the Vietnamese higher education landscape within Messick’s (1989) validity framework; and temporal relevance restricting sources to 2020–2026 publications to capture rapid updates in DET task design and proctoring protocols. 

To ensure internal consistency between the initial inclusion criteria and the final evidence base, the 13 retained publications were classified into three distinct categories. Empirical Studies provided direct quantitative or mixed-methods data on construct validity, automated scoring reliability, and proctoring accuracy. Technical Reports, primarily published by test developers, were included because they supply essential, up-to-date operational data on AI models and demographic properties that are crucial for evaluating modern test specifications but may not yet be widely available in independent literature. Finally, Contextual/Review Sources were retained specifically to establish the socio-educational framework and theoretical background necessary for applying Messick’s (1989) consequential validity model within the Vietnamese higher education context. 

During full-text evaluation, 65 articles were excluded based on three strict criteria: Pre-2020 Task Specification, which excluded studies evaluating early iterations of the DET (e.g., those relying solely on C-tests and isolated word recognition) without addressing modern integrated items; Lack of Methodological Rigor, which removed unsupported marketing briefs, promotional content, or general non-scholarly commentaries lacking original data or established theoretical frameworks; and Irrelevant Institutional Scope, which excluded studies focused exclusively on K-12 contexts, non-academic corporate hiring, or general language learning apps without higher education admissions relevance. 

Notably, while an earlier iteration of this manuscript indicated 24 included studies, a stricter methodological review led to the exclusion of 11 previously retained articles, resulting in a final count of 13 core peer-reviewed publications. This change occurred because older contextual studies published prior to 2020 (such as Wagner & Kunnan, 2015, and Nguyen & Ho, 2019) were re-evaluated and subsequently excluded from the primary post-2020 qualitative synthesis to ensure focus on modern test formats. However, they were retained in the bibliography because they offer foundational theoretical value and historical context for technology-enhanced language assessment. To ensure complete methodological transparency, the full list of the 13 integrated studies, categorized by their primary research focus and methodology, is explicitly detailed in Table 1.

Table 1

Core Publications Retained for Qualitative Synthesis, Categorized by source type
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Cushing (2025)

Isaacs et al. (2023)
Tweissi et al. (2022)
Yao (2023)
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2.5.2 Institutional Case Selection Criteria
Localized institutional cases in Vietnam were selected based on three explicit criteria: (1) degree of institutional autonomy, (2) policy stance toward at-home automated assessments, and (3) regional/socio-demographic candidate reach. As summarized in Table 2, two distinct institutional typologies were selected for comparative analysis.
Table 2

Purposive Sampling Matrix of Institutional Case Studies in Vietnam
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Conservative

Progressive

VinUniversity

American University
in Vietnam, Fulbright
University Vietnam,
Saigon Business
School (SBS), Hoa Sen
University (HSU)

Strict Rejection: According
to Policy
GDL-ADM-002-V4.1
(2026), at-home and online
tests (DET, IELTS
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invalidated.
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traditional, in-person assessment
formats to maintain baseline
application standards.

Captures international joint,
English-medium, and executive
postgraduate programs balancing
enrollment access with baseline
baseline score validation.





3. Characteristics of the DET
Defined by Computer-Adaptive Testing (CAT), an integrated subscore model, asynchronous AI-human hybrid proctoring, and standardized score concordance, the platform's architecture redefines how linguistic proficiency is operationalized and measured. While traditional assessments like IELTS and TOEFL utilize a 4-pillar approach separating Reading, Writing, Listening, and Speaking, the DET utilizes a holistic subscore model that reflects a modern view of language use where skills are rarely used in isolation. As illustrated in Figure 1, the DET categorizes language proficiency into four interconnected subskills: Literacy, Comprehension, Conversation, and Production. 
Figure 1

DET subscores: Literacy, Comprehension, Conversation, and Production. Adapted from Duolingo English Test Blog (2024).
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As the DET is administered remotely in unmonitored home environments, its operational integrity relies entirely on a unique security framework including Asynchronous Review, Environmental Monitoring and AI-Human Hybrid. During the exam, computer vision algorithms perform real-time environmental monitoring, analyzing gaze direction, head movement, keystroke dynamics, and ambient audio signals to detect suspicious behaviors. Following test completion, human proctors asynchronously review the recorded session alongside the AI event log to verify test-taker identity and validate security compliance before certifying results. As of 2025–2026 requirements, test-takers must use a secondary camera to monitor the physical testing environment in addition to the primary webcam. Prior to launch, test-takers also must complete a full 360-degree room scan using the secondary camera, alongside a mandatory ear scan to ensure no hidden audio earpieces or communication devices are present. 
The growing acceptance of the Duolingo English Test is partly supported by its alignment with internationally recognized proficiency frameworks and traditional English tests. DET scores correspond closely with CEFR levels as well as IELTS, TOEFL, and TOEIC scores. For instance, a DET score of 120-125 is equivalent to a CEFR B2 level, IELTS 6.5 and TOEFL iBT scores ranging from 79 to 93. Le et al. (2022) emphasized that the application of the CEFR in language assessment provides a vital, standardized mechanism for curriculum design and student evaluation within the Vietnamese educational context. By aligning directly with these CEFR benchmarks, the DET enables university admissions boards to establish entry requirements without completely re-engineering their existing admissions criteria. 
4. The Critique: Benefits vs. Limitations
4.1 Benefits of the DET 
The commercial and logistical appeal of the DET lies in its structural capacity to solve most logistical and financial drawbacks of traditional testing. Within the Vietnamese educational context, these affordances are not merely technological conveniences; when evaluated through Messick’s (1989) lens of consequential validity, they represent a transformative force for promoting socio-economic equity, enhancing learner agency, and democratizing access to high-stakes language certification in resource-challenged contexts. 
4.1.1 Accessibility and Financial Equity
The most immediate and impactful benefit of the DET is its significant reduction of financial and spatial barriers to international certification. In many of Vietnam's rural and agrarian provinces (such as the Mekong Delta or Northern Mountainous regions), the registration fee for a traditional Gold Standard exam like the IELTS or TOEFL (~$200+ USD / approximately 5 million VND) represents a full month’s household income for an average family. Priced at approximately $59 USD (roughly 1.5 million VND), the DET offers a 70% cost reduction, making high-stakes assessment economically viable for lower-income and first-generation university candidates with opportunities that were previously financially out of reach.
Furthermore, accredited physical testing centers are concentrated almost exclusively in major urban hubs—namely Hanoi, Ho Chi Minh City, and Da Nang. Candidates residing outside these metropolises have to pay for substantial hidden costs, including travel expenses, food, and missed work or school days. By transitioning the assessment environment into the home, the DET completely eliminates these expenses, shifting economic agency back to the student and leveling the playing field between urban elites and rural learners.
4.1.2 Administrative Speed and Efficiency
For students navigating the high-pressure environment of university admissions and scholarship cycles, time is critical. Traditional assessment providers often require 13 to 14 days to release official scores, creating severe obstacles for applicants facing tight deadlines. In contrast, the DET delivers certified results within 48 hours, a feature described as a major game-changer compared to the longer waiting periods of traditional providers. Beyond score generation, the platform revolutionizes credential distribution. Legacy testing bodies typically issue a single physical Test Report Form (TRF) and charge additional fees for sending physical copies to extra institutions. The DET allows candidates to instantly send their certified digital results to an unlimited number of universities worldwide at no additional cost. Evaluated via Bachman and Palmer’s (1996) framework of test usefulness, this feature dramatically maximizes administrative practicality, reducing systemic friction and financial strain throughout the university application process.
4.1.3 Global Adoption and Market Growth
The systemic affordances of the DET have catalyzed unprecedented global adoption, particularly within emerging markets. Demographic data synthesized by Michalowski et al. (2024) reveals that over 700,000 DET sessions were administered globally between July 2023 and June 2024, with approximately 90% of test-takers utilizing the platform specifically for higher education admissions. Test volume is heavily concentrated in developing educational markets across Asia, accounting for the vast majority of global test sessions at 62.55% (nearly two-thirds of all worldwide test-takers) with India and China contributing the highest national shares at 18.91% and 15.88% respectively (Michalowski et al., 2024). These figures demonstrate the increasing acceptance and international reach of the DET, particularly within the Asian region. 
A 2025 survey carried out by Doulingo in collaboration with College Pulse showed a notable rise in student adoption and awareness. While only 13% of students in the graduating class of 2025 opted for the DET, this figure is projected to rise to 21% among the class of 2028—marking a 60% relative increase in candidate volume. Recognition of the DET has nearly doubled, with 62% of 2028 graduates recognizing it, compared to only 34% of those graduating in 2025. These empirical trends demonstrate that the DET is rapidly transitioning from an alternative to mainstream pathway for international higher education. 
4.2 Limitations and Stakeholder Perspectives 
4.2.1 Popularity Gap and Institutional Risk 
While the DET is gaining significant global traction—particularly across North America, the UK, Australia, and Europe—it still operates in the shadow of the established "Gold Standard" of English proficiency testing regarding institutional acceptance. Recent data indicates that the DET is currently recognized by more than 6,000 universities and programs globally while IELTS is globally recognized by over 12,500 organizations, not just by universities, but also major employers, professional bodies, and government immigration authorities. The chart below shows that broad global acceptance by universities is the most important factor for international students when choosing an English test, with 53% identifying it as their top priority. 
Figure 2
English Test Preferences.
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Note. Adapted from From applications to aspirations: Study abroad trend report (in partnership with College Pulse, 2025).
This gap shifts a significant strategic risk onto learners, who must meticulously verify if their target program accepts the DET to avoid investing in an unusable certification. For university administrators, the DET forces a choice between enrollment agency and risk management. Progressive administrators leverage the test to lower entry barriers and recruit from historically underserved provinces, whereas conservative institutions mandate traditional, in-person assessment formats to strictly maintain baseline application standards and align with established institutional evaluation frameworks. Furthermore, a lack of institutional AI literacy leaves administrators blindly relying on concordance tables to set benchmarks, risking the admission of students who lack the long-term communicative competence required for higher education coursework. 

4.2.2 The Ambiguity of Proprietary Scoring 
Another critical shortcoming is the limited pedagogical transparency in how the DET calculates scores. Unlike traditional high-stakes testing - where standardized marking rubrics for speaking and writing are publicly available, the DET’s machine-learning scoring system operates as a proprietary model. From an educational perspective, this reduced visibility may present hurdles for teacher agency. When a student receives a lower subscore, educators might find it more challenging to diagnose the specific linguistic deficit, such as whether a penalty was due to a lack of lexical density, poor syntactic cohesion, or an algorithmic misinterpretation. Research by Nguyen and Ho (2019) highlights that effective supplementary assessment is essential for scaffolding English learning in Vietnam. Without access to the AI’s specific evaluation priorities, educators may feel limited in their diagnostic capabilities. Consequently, this dynamic could potentially encourage the local tutoring industry to emphasize test-prep pattern matching over developing holistic communicative competence. 
4.2.3 Security Protocols and Learner Anxiety 
The transition of high-stakes assessment into the home environment also introduces variables that impact test-taker equity, particularly regarding environmental factors and proctoring strictness. The DET relies heavily on automated AI proctoring to combat digital cheating; however, strict algorithmic monitoring may occasionally flag natural cognitive behaviors. Research by Tweissi et al. (2022) indicates that AI proctoring systems can exhibit mismatches with human judgment, which may produce false-positive flags for suspicious behavior. Under the DET’s protocols, behaviors such as looking away from the screen to process information or muttering while reading present a concern for triggering warnings or test invalidation. Based on these constraints, this highly monitored environment may place an additional burden on test-takers’ cognitive resources. This perspective aligns with findings from Yao (2023), whose quantitative survey revealed that students' anxieties regarding the fairness of automated proctoring had a statistically significant, direct negative effect on their actual test performance. Inferring from these findings, navigating the DET may require students to consciously manage their physical behavior to align with algorithmic expectations, alongside demonstrating their language proficiency.

4.2.4 Construct Validity, Educator Pushback, and Test Evolution 
Despite rapid adoption, the DET faces ongoing scrutiny regarding its construct validity. Critics argue that its historically atomistic design - testing isolated vocabulary and syntax - fails to fully operationalize the integrated communicative competence and target language use required in higher education (Isbell & Kremmel, 2020; Wagner, 2020). In response to educator pushback and concerns over construct under-representation, Duolingo has evolved the test format, notably introducing multi-turn tasks like "Interactive Writing" and leveraging Large Language Models (LLMs) such as GPT-4 to generate more complex, context-dependent prompts and individual skill subscores (Duolingo English Test Blog, 2024; Naismith et al., 2025; Burstein, 2026). While these updates attempt to better simulate authentic academic scenarios, independent empirical research suggests a construct gap remains. Ongoing debates highlight that these algorithmic improvements still provide shorter discourse horizons than traditional assessments, raising questions about whether they sufficiently bridge the gap between functional fluency and the multi-source academic synthesis required for sustained academic language production (Cushing, 2025; Isaacs et al., 2023).

5. Implementation in Vietnamese Context
The deployment of the DET in Vietnam provides a critical window into how agency, literacy, and assessment intersect when an emerging technology disrupts a traditional educational landscape. The local implementation exposes a stark contrast between institutional policy, technological infrastructure, and cultural adaptation.
The Vietnamese higher education sector displays a deeply divided response to digital-first testing, reflecting competing institutional philosophies regarding assessment equity and admission pathways. Private institutions, most notably VinUniversity, exercise strict institutional agency against at-home digital testing to maintain traditional, in-person assessment formats and baseline application standards. For the 2026–2027 academic year cycle, VinUniversity’s official English Language Requirements Policy (GDL-ADM-002-V4.1) states that online or at-home tests - including the DET, IELTS Online, and TOEFL iBT Home Edition - are not considered valid (VinUniversity, 2026). The official institutional policy strictly mandates traditional, test-center-based assessments and does not currently recognize digital-first formats for admissions. In contrast, a growing matrix of international-linked and preparatory programs accept the DET for admission, typically requiring a minimum threshold score of 95 based on their officially published admission guidelines (American University in Vietnam, 2023; Fulbright University Vietnam, n.d.; Saigon Business School, n.d.). Notably, the international joint program between Hoa Sen University (HSU) and De Montfort University accepts the DET as a valid English certificate for admission and actively facilitates accessibility by offering guidance to free DET practice sessions (Nguyen, 2026).

Despite this growth, a primary challenge to learner agency in digital assessment is the regional digital divide which frequently tips the scales in favor of urban areas over rural provinces. At-home high-stakes testing assumes a level of technological literacy and infrastructure uniformity that does not constantly exist. Since the test relies on a stable internet connection, Vietnam’s frequent international fiber-optic cable disruptions (such as recurring AAG cable issues) present severe risks for students. An unstable connection that causes the video feed to lag can result in the automatic invalidation of the test, forcing disadvantaged students to lose their test fees or face systemic AI flags for "suspicious behavior". The platform's strict behavioral protocols - which flag test-takers for muttering, talking to themselves, or looking away from the screen - may fail to accommodate typical cognitive behaviors. While direct empirical data on local test-taker behavior is limited, educators have raised theoretical concerns that Vietnamese students who naturally look up or glance away when thinking deeply might be misinterpreted by the algorithmic proctor as 'looking at external materials'. This presents a theoretical risk of stripping students of their agency through false-positive disqualifications.

Finally, the implementation of the DET faces a deeply rooted socio-cultural trust gap. Traditional Vietnamese parents and employers may show skepticism toward "app-based" evaluations, preferring the prestige of long-standing physical certificates. Regardless of this, a major paradigm shift is occurring within the local "coaching" culture. The massive commercial tutoring industry in Vietnam is actively reshaping its curriculum by adding specialized DET preparation beside other traditional testing. This transition highlights how test-taker literacy is evolving; candidates are no longer just learning language skills, but are actively training to navigate the specific system constraints, algorithmic rules, and interface mechanics of AI-managed assessments.
6. Evaluation and Conclusion
The DET represents a profound paradigm shift in language assessment within the rapidly evolving AI era. Evaluated through the dual lenses of Bachman and Palmer’s (1996) framework and Messick’s (1989) consequential validity, the DET serves as a powerful instrument for social mobility. By systematically dismantling long-standing barriers related to geographic distance and the financial strain of traditional $200+ exams, it actively promotes educational equity for average Vietnamese families. However, its extreme practicality sacrifices a degree of authenticity. Critical challenges include a "production gap" in long-form academic discourse due to its reliance on atomistic micro-tasks, a potential lack of pedagogical transparency from proprietary scoring, and the rigidity of automated proctoring that carries the risk of penalizing students lacking stable infrastructure.

Consequently, the DET should be viewed as a legitimate, modern assessment that balances technological precision with accessibility, but it should not yet be the sole metric for high-stakes university admission in Vietnam. To responsibly manage these systemic risks, the Ministry of Education and Training (MoET) and institutional stakeholders must implement hybrid recognition models. Universities could accept the DET specifically to widen participation for students in remote areas, exploring a higher threshold score (e.g., 120) as a tentative proposal to compensate for the lack of sustained academic writing, pending further empirical research. Furthermore, high schools must exercise institutional agency by providing dedicated "DET Testing Rooms" equipped with stable fiber-optic internet and secondary cameras to protect students who lack a private, quiet space at home.

Ultimately, integrating emerging technologies responsibly demands a joint effort to cultivate deep AI literacy among TESOL educators, while the local tutoring industry must pivot away from superficial test-prep shortcuts toward teaching authentic digital communication competencies. By actively managing these structural constraints, Vietnam can successfully guide the DET from a mere convenience to a secure, credible cornerstone of academic opportunity, ensuring that a student’s ultimate potential is no longer restricted by their socio-economic environment.
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